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Summary 
 

 

As a multifaceted process, globalization presents great opportunities, as well as 

challenges, and even risks to universities all over the world. In 2004, Jane Knight defined 

globalization as the flow of population, technology, concepts, finances, norms across borders. 

This complex phenomenon is having a profound effect on virtually every aspect of our daily 

lives, especially on the essence and function of higher education.  

As such, its implications on institutional policy development cannot be overlooked any 

longer, and must be taken into account for any strategic planning process that a higher education 

institution undertakes. It is of the utmost importance to be mindful and respond with consistency 

to the challenges posed by globalizations, allowing for all the circumstances, requirements and 

concerns brought by it. Having a sound strategy and responding with urgency is paramount to 

harnessing the benefits of globalization as efficiently as possible and combating its possible 

downfalls. 

 The purpose of this present work is to examine the reasons and ways in which specific 

universities from all over the world have tackled globalisation in the framework of their 

strategic planning efforts and considering their duties and functions, as well as their territorial 

specifics, from local to global. The study explores the manners in which the features of 

globalization are grasped by university faculty and administration alike, and it pursues a list of 

different institutions of higher education in order to document and analyse the evolution of their 

endeavours to adapt and devise a strategy to deal with globalization.  

 

Keywords: Higher Education; Globalization Strategy; Academic Motives; Global 

Competitiveness; Comprehensive Internationalization.  
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Currently, there is no consensus regarding how long we can still view globalization as 

a new process, what its impact is on education all over the world (Webb et al. 2006), or what 

methods universities should employ in order to cope with it. For Matthews and Sidhu (2005), 

international education is an unequivocal product of globalization, and this is why their research 

is focused on what drives it financially. Nevertheless, this approach does not give a clear answer 

when it comes to globalization and ways to respond to it. 

Altbach finds that the transformations that worldwide higher education has gone 

through during the last few years can be defined as a revolution (Altbach et al. 2010), while 

Knight regards globalization and inter-nationalization as the most significant catalysts for 

change in global academic systems (Knight, 2008). Furthermore, Matthews and Sidhu (2005) 

contend that global education is a clear proof of globalization, focusing their research strictly 

on the economic aspects, and not mentioning the direct response to globalization. 

It is a prerequisite for university management to work out a national and an 

international plan of action and find the necessary tools to tackle globalisation (Goedegebuure 

et al. 1993; van Vught 1989,1995; Cerych & Sabatier 1986; Olsen, 2007), there is an urgency 

to transfer accountability and capital towards a consolidated standard of higher education 

(Neave, 1996; Bleiklie ,2001; Trondal, 2002). Having a novel approach on higher education 

reform, concerning the definition of “entrepreneurial universities” can bring on a different 

spectrum of consequences brought on by globalization when it comes to universities, with 

national policies taking a smaller role as a manager and financier (Goedegebuure & Vught 

1996; Clark ,1998; Dill, 1997).  

Globalization is profoundly changing academic systems, procedures and organizations 

by expediting, expanding and deepening connections on a worldwide scale (Held et al. 1999: 

2). Scott (1998) ascertains that not all higher education institutions are especially international, 

but what is certain is that all of them are liable to falls victims to the transformations that this 

complex process implies, partly as objects, but also as subjects or even crucial operators of 

globalization. 

Various academic reforms and tools are evolving and becoming more complex (Malan, 

2004; Pechar & Pellert 2004; Tauch, 2004), and, as a direct result, the development of 

universities can further be prompted by the impact of globalization with straightforward 

consequences on the reasons that drive executive decisions taken by universities in the act of 

coming up with strategies. It has become a present day reality that having a tighter grip on day 
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to day operations strongly impacts higher education institutions (Marginson & Considine, 

2000). 

This research takes in-depth look upon the global education and what it represents; this 

complex idea is enhances perspectives that contain multiple integrated dimensions of higher 

education programs across two continents: European and African where students become more 

opened to global education standards and are able to learn more about international 

communities.  

It is this paper’s purpose to examine the ways and reasons behind the strategies adopted 

by different academic institutions, taking into consideration their cultural, regional and 

sociological duties and functions. The manner in which organizational and strategic planning 

are affected by globalization is tracked throughout this thesis, as well as the responses given by 

the faculty and higher management. Furthermore, this paper highlights the dominant issues 

relating to academic strategic planning in response to concerns brought on by globalization, 

from local issues to global ones. 

This thesis also investigates academic education in a globalized world, precisely 

highlighting institutional reasons behind steps taken in order to take advantage of the 

opportunities presented by this phenomenon. Respondents from every university included in 

the case study were encouraged to contribute their personal views on how their institution has 

grasped and reacted to issues posed by globalization. The scope of this research is much ampler, 

and incorporates additional steps taken, such as the flexibility of its programs and curriculum 

improvements, scholarly relevance and value, and so forth.  

The Case Study Universities of this research are :  

 HAN University of Applied Sciences, the Netherlands  

 Bucharest Academy of Economic Sciences, Romania  

 Riga International School of Economics and Business Administration  

( RISEBA), Latvia  

 University of Latvia, Latvia  

 Cape Peninsula University of Technology, South Africa 

In this paper the researcher’s course of action included: an analysis of individual 

government guidelines and practices applied in each case, regarding the subject at hand; and an 

appraisal of the academic strategies adopted in response to various procedures, conundrums, 

and actions taken in regard to globalization. 
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Program educational relevance is well known to be a minor aspect of globalization, 

and this is the starting point of these interviews. The desire to understand the consequences of 

globalization and the toll that the process has on each chosen university make up the foundation 

of this study, yet this does not preclude the other possible directions of the dialog. 

The researcher’s correlations and opposing views are explained in relation to his 

position as Teacher and member of the Centre of Expertise of one of the chosen universities. 

Since the literature shows that strategic planning and culture are decisive in finding arguments 

for academic responses, these two are especially scrutinized in this study. 

Reviewing the literature on the subject has highlighted a disparity within this very 

written matter, which, in turn, has led to the questions raised by this study, precisely to do with 

each institution’s reaction to globalization. Empirical research is missing in this area of 

expertise, and this has made the author eager to enrich the finds of the examination.  

The present paper tracks the developments of the higher education institutions studied  

and attempts to explain them with regard to strategic planning and organizational culture, 

detailing, at the same time, the way that these features of globalization are understood by the 

faculty and higher management. Moreover, this thesis emphasizes the prominent factors that 

affect academic strategies that work to rein in the impact of globalization, from a territorial 

stand point.  

This research contributes to knowledge by documenting and interpreting the ways and 

reasons some institutions are working toward gaining advantages from globalization and, in the 

process, becoming more competitive on a global market. At the same time, the paper evaluates 

the strategies that both the European and South African chosen universities use within their 

respective framework and following their individual guidelines.  

In an ever more globalized world, the key functions of academic institutions is more 

boldly expressed in the context of knowledge economy and civil society, yet we still find it hard 

to define what a global university is or how an educational institution can become one (Spanier 

& Thomas, 2007).  This paper’s objective is to further this discussion. In support of this thesis, 

the interviews which were carried out will explicitly target the actions taken in order to boost 

the global extent of the university in terms of its academic relevance.  

Although there is lots of literature information regarding the concept of globalisation 

this thesis attempts to make detailed sense of a small amount of it, that is which is concerned 

with higher education in the Netherlands, Romania, Latvia and South Africa. Even more 

specifically, an in depth analysis of the higher education institutional policy at different 

universities was made regards globalisation.  
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From a theoretical standpoint, the present work deals with the multitude aspects of 

globalization and strives to balance them to the major strategies already in place that deal with 

globalization from both a culture angle and strategic actions undertaken by the researched 

universities 

This thesis logically consists of a literature chapter where the higher education at 

international level was looked at from different perspectives for both continents taken into 

account. On one hand the European programmes and policies that have been increasingly 

changing and evolving at a high rate speed due to the globalisation nature of mobility of students 

for example, and the South African scene where the transformation of the higher education 

academic system has been tremendously under pressure.  

The Bologna Process was used as an anchor to tie down the universal access to quality 

education that must be matched with a responsive higher education system responding to 

European and African challenges in infrastructure, financing, retention, training and retraining 

teachers, harmonisation of educational structures, providing appropriate and relevant skills, 

quality assurance, recognition of qualifications and research capacity.  

Using an umbrella overview of the higher education policies internationally, the Dutch, 

Romanian, Latvian and South African national frameworks were examined with emphasis on 

similarities on academic priorities of higher education at the governmental level. The principle 

factors that compress the hallmark of institutional arrangements established by national 

governments for the purpose of dynamical modelling financing, regulating and re-structuring 

was carefully presented having in mind that the government is the main actor in influencing 

higher education institutions. 

Following the national polices on higher education and globalisation in particular, 

different strategic objectives and thematic goals were accounted as framework for comparison 

for all the universities that were integrated in the case studies findings and results together with 

this research main questions for a better comprehension and evaluation.  

 Each and every university researched were accounted for their institutional polices and 

strategic planning regarding the international, national and the local circumstances where 

globalisation plays a central role. 

The methodology of these case studies followed the four stages recommended by Yin 

(1994), designing the case study, conducting the case study, analysing the case study evidence 

and developing the conclusions, recommendations and implications. Having in mind that this 
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methodology fits the needs of this research, a more detailed explanation on the choices and the 

benefits of it was provided under the methodology chapter.  

This research combines various archives, observations and interviews, the focus being 

on archives and observations. One interview per university was held with experts in their field 

of internationalization and globalization. Surveys were unsuitable due to a deficiency of 

established concepts and indicators needed for enquiry. Limited observation resulted in lack of 

obtaining early access to information while time and resources constrained even more the 

process. Furthermore, selecting several various data collection methods saw a plethora of 

choices for each individual methods.  

Policy and other documentation for each university were collected on site, to supplement 

the primary and secondary data gathered, when made and recorded. Sources of documentary 

information for the (inter)national policy context were used to scale the international, national 

and local position on Higher Education in selected universities. Several governmental and other 

websites were used to glean policy and positional information. Sources referenced in research 

papers were also utilised as resources from online searches through various electronic databases 

and search engines. Limitations , data credibility and reliability made sense when explained and 

augmented for in the chapter with a healthy critical approach.  

As mentioned before, the case studies findings are presented in the form a different well-

chosen and detailed strategic objectives and thematic goals constructed in line with the 

international and national higher education legislating on globalisation and quality assurance 

and the interviews held at the researched universities. The actual response to globalisation 

shown in each and every university studied were looked at by their actions and action plans as 

from either internal policy documentation, stand-alone globalisation strategies and the 

interviews held. Similarities and points of improvement were acknowledged for both the 

European and the South African universities studied and further research was pin pointed as a 

logical next step of development.   

Having in mind that this research is looking for an applied research point of view of 

implementing results and findings where conclusions and recommendations are intended to 

address different but inter-linked actors: case study universities and university associations, 

policy makers in Europe and South Africa, development cooperation agencies and regional 

political bodies.  

 

 


